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ABSTRACT

Nyoman Ariato. 2017. The Use of Tongue Twister to Achieve Students’
Pronunciation at SMAN 1 Bone-Bone. (Supervised by Dahlia Moelier and
Ulfah Syam)

This research was conducted to know the effect of using Tongue
Twister to achieve students’ pronunciation at SMAN 1 Bone-Bone.

This research used the experimental method. The data was taken
from aloud the text. Population in this research of SMAN 1 Bone-bone
class X is 170 students. The sampie of the research was X-D of SMAN 1
Bone-Bone Academic 2016/2017 consist of 26 students, and the writer
used total sampling technique.

This research data was obtained through by giving pre-test and
post-test by using instrument that was tongue twister sentences, in tongue
twister, the research used whisper game, so the students ability in
remembering and speaking quickly using English, while post-test given
after treatment, in this treatment, the researcher explained tongue twister
in order to know the ability of students pronunciation,

The result of this research that tongue twister strategy was
effective. Using tongue twister can increased students’ pronunciation of
SMAN 1 Bone-bone. The result showed that t-test was 7,272 greater than
t-table 2,064 at significant level of p = 0.05. this page shows that the
English language skills of students pre-test 6.8 and post-test 7,6., the
students’ improvement of first year students who taught through tongue
twister method at SMAN 1 Bone-bone was 11.8%. especially the ability to
understand the content of pronunciation is still low to be good.

Key words: Tongue Twister, Achievement, Pronunciation.




ABSTRAK

Nyoman Arianto. 2017. The Use of Tongue Twister to Achieve Students’
Pronunciation at SMAN 1 Bone-Bone. (dibimbing oleh Dahiia Moelier dan
Uifah Syam)

Penelitian ini bertujuan untuk mengetahui efek dari penggunaan
tongue twister (serangkaian kata-kata yang sukar diucapkan) dalam
peningkatan pengucapan siswa di sekolah SMAN 1 bone-bone.

Penelitian ini merupakan penelitian eksperimen dengan subjek
penelitianya adalah siswa SMAN 1 Bone-Bone kelas X yang berjumblah
170 siswa. Sampel pada penelitian ini adalah siswa kelas X-D tahun
ajaran 2016/2017 yang berjumlah 26 siswa, dan penulis penggunakan
teknik totat sampel.

Data penelitian ini dipercleh melalui pemberian pre-test dan post-
test dengan menggunakan instrument yakni tongue twister game, dalam
tongue twister game ini peneliti menggunakan whisper game/berbisik
kalimat tongue twister, agar kemampuan siswa dalam mengingat dan
berbicara dengan cepat menggunakan bahasa inggris, sedangkan post-
test diberikan setelah treatment, dalam treatment ini, peneliti menjelaskan
tentang tongue twister dengan tujuan untuk mengetahui kemampuan
pelafalan siswa.

Hasil penelitian menunjukkan bahwa t-test adalah 7,272 yang lebih
besar dari t-table 2,064. Dari level signifikan p=0,05. Hal ini menunjukan
bahwa kemampuan berbahasa inggris siswa dari pre-test 6,8 dan post-test
7.6. khususnya kemampuan pengucapan yang semula masih rendah
menjadi baik.

Kata kunci: Tongue Twister, Achievement, Pronunciation.
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INTRODUCTION

in this chapler the wiiter presents backgiound, probistn slatement,
objective of the research, significance of the research, and scope of the

reSearc.

A, Background

Language is a mean of communication both spoken and written
form. As a mean of convnurmcation, i eips pecpie share thel deas,
knowledge, feeling and emotion. English is one of the subject matters
tearned by students thal are given i some educalionai levels, such as,
elementary, intermediate and upper intermediate level. It covers four
language siails that must be masbered of someane wants o e successiu
in English.

Fronuneiation s very taporiant n cofmmunication, mnowing the fact
that English is a foreign language in our country. Pronunciation is a way in
which a language or particular word or sound is spoken.

In English language teaching, there are four language elements
namely: structure, vocabulary, pronunciation and spelling. Those elements
are taught in order to develop the students’ skill in the language learning.
One or two of them should be noticed pronunciation to considered difficult

element method that can be applied in learning pronunciation.



Nowadays, teachers must be creative to increase the students’
achievement successfully. In order to enable students to express their idea
in speaking, teacher must Creates various method in teaching. Many
technique and methods had been conduct by the teacher; one of the
alternatives in teaching speaking especially in pronunciation is using
Tongue Twister.

According to Reck (2004. 2) using Tongue Twister method will be
helpful the students to speak up, help to develop a skilt which experts call
phonemic awareness or the ability to identify and manipulate sounds
(called phonemes) in words that are spoken. For someone who speaks to
an audience, working with tongue twisters to build on histher phonemic
awareness helps to develop better articulation and pronunciation of words.

Based on the explanation above the researcher would tike to take
an experiment under the title of “The Use of Tongue Twister to Achieve

Students' Pronunciation at SMA Negeri 1 Bone-Bone™.

B. Problem Statements
The writer formulates the research questions as: how is the

students’ achievement of English words pronunciation by using the tongue

twister?

C. Objective of the Research

Base on the problem, the objectives of the research is to find out

the students’ pronunciation achievement by using tongue twister strategy.
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D. Significance of the Research

The result of this research is expected to be usefut for:

A Tho Taeaabaas
T TTawicls

This research is expected to show one of good ways in teaching
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learning process more effective.
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teachers of English especially for teachers of English in SMA Negert 1

Bone-Bone in Particuiar

E. Scope of the Research
The scope of the study is limited on the application to know the
effectiveness of Tongue Twister in achieve the students’ pronunciation at

the ten grade students of SMAN 1 Bone-bone.
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REVIEW OF RELATE

o

LITERATURE

in this chapter the writer presents some previous reialed reseaich
findings, concept of pronunciation, concept of teaching, concept of tongue

twister, theoretical ffamewark and hypothesis.
¥

The study of pronunciation has been done by some researchers.
They were,

Ratna (2010) conducted a research by using cartoon films in
improving students’ pronunciation. She found that caitoon fims worked
well in her class composition.

Summanii (2011) conducied fus research abuul pranunciaton oy
using tongue twister game can make students speak English fluently.

Wibawa (2014) unpiemenied a iongue lwisier 0 ieach
pronunciation in SMPN 3 Temple, as a result, the use of tongue twister in

e | T L L

pronunciation easily and make students more interest in study
pronunuiation, it is betler if we use ungue wisien @s a ieaciing metihod

that has been proved by some researcher.
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in oral communication. Every sound, stress pattern, and intonation may

have to be very careful in pronouncing some utterances or he may create

....... PR WP |y
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aviig al instginie pronundialion 5 necessany

rather than having a native-like pronunciation. Here is pronunciation

According to Lado (1964) in Wibawa (2014:17), pronunciation is the

e ek Iy - -

a S0uitd SySLE i 3PS aning and USiening. nere, pro FuNCiaioin 13

merely treated as the act that happens in speaking and listening. Lado

- = o A - P s
does not mention how the souinds are produced.

it

Pronunciation is the act or manner of pronouncing words; utterance

of speech. in other woids, i can aias Le said thal LB a way O speaxing a

word, especially a way that is accepted or generally understood. In the

SENSES, pronuncialion eitais the producton aind rece SpUGhR Of SUWNGS Oi
speech and the achievement of the meaning (Kristina, Diah, et ai.2006);

L3

This second defvulian gives a orgies p:’us’nu:u.muuu:. defulon, it

be understandable (intelligible).
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and pronunciation stresses more the way sounds are perceived by the
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$82. 28G) in hNunan (2003 1
perceived by the hearer to define pronunciation.
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But it does not have any important information about how a
i@nguage of a particuial Woid OF 8 S0uUind SNoUIRI DE SEUKEI.
From the definitions above, it can be concluded that pronunciation

L

[p——— fm e i a
paruCuiai way o

5 j
generally understood.
2. The Gaais of Pranundciabon

There are many factors that influence tanguage teaching especially
e teacneis shouid seecl the media

that is suitable to be applied in teaching English pronunciation, they are
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alternatives in pronunciation teaching:
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b. Discrete slots

Soime teachers inserl shorl, sepairale DIS Of pironunialion warn

into lesson sequences.

in this case, teachers decide what aiternative they choose. By
decidiing the alleinatives they use il igaching Cighsh pionuindialan, Uy
can make a strategy based on the alternative to get a maximum result.

Moreover, the st wipoitant dung of e Eacihing and eaimung
process is the understanding of the students about the lesson. Cameron
says tat “ih1s a wuhal dung O adier O lane responsitnily o ey
whether their pupils understand the language being used and the purpose
of aclivibes bemyg camed oul’. In thus case, the leadher shoua et Uk
students know that they are studying about pronunciation and that they

O S T T T YUY SRS CRRN N P T T
& capecied 10 DE able W Pranvunce Snghdh words Cormecly.
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both the teacher and the students get a good result in it. It can be done by
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there are four realistic goals in pronunciation teaching. They are:

free pronunciation, we are setting our students up for failure if we strive for

0. . r_ - LS Y R -
i ] U uwi U El QLLE u WHUII

auve ing accuracy. oo, it 1S

they speak English.

2. runciiona: colnmnunicacinty
It is the learner’'s ability to function successfully within the specific

Coimimunicalive situations e i 3he faces. i1 we 2adh how o eimpioy

pauses, pitch movement and stress {0 achieve the communicative goals,

they will have allaned a greal deal of "lunclivinal Conumuiicaibiy.

3). Increased self-confidence

B o T o e Iy S | R S

SE-CONMUSNcE SN0UId DE pusSessed by sludtis 50 thal they can

speak and be understood.
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3. The impoitance of Teaching Cronunciation

students may get many difficulties in communication. Having a good

s lalatall I - LT g Rty

learners gain stable pronunciation. Nation and Newton (2009:75) explain

1 prdindiagical Qo 1S he Grai saying a woild of pliase oved aing over

to itself in order to keep it in working memory or to help it move into long-

P S

LS MEnory aind if I2ainers 4o ot Hav

L1 P kl.. £
Saie Pronunciaucii

P a Woid,

{1
1

it cannot easily enter long-term memory because it cannot be heid in the
prionclogica ioop (Hamer, 2607, Bauddeiey, Galieicaie and FPapaging,
1998; Singleton, 1999: 148-151). Leamers" working memory differ one

at IUU -1

However, for second language learners it is likely that the size of

thelr working emories w ihe second language s atlecled Ly thew
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second or foreign language, they will quickly develop a stable

aCeis iadring interest in he sulye
how to teach it. However, to make students able to speak fluently and
their pronunciation acimeve whal ine expeits Call a5 minimaily niSiigivie,

pronunciation instruction need to be promoted to students.

T T T 1| T - £

noreover, i the slandaird of competence and Lasic competences
of SMA students grade X state that students need to master linguistic

- - r

T 1 s P - N i
il I Cail DE one of

i Gilunciati basic tungs that
students need to master since pronunciation plays an important role in
language teaching. Pronunciation instruction can te adjusied according o
what level our learners belong to. Our Standard Competence (SK) and
Basic Competence (KD) for SMA studenis slales thal one of the aims thal

students need to achieve is that they are able to develop the

T L -y 1 fia Lanmn ol ap abaia eaal R 1 E R U TR | Ny ¢ e pp——
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speech sounds occurring in the language when we hear them
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U, LATILETTIS WL Wi dil ] Wi lai AR UGS W) DUUHU Al SYUALIES.

We must learn the proper usage and know the necessary details in
regard o ieingth, sliess aind pilci.
c. ltis matter gymnastic of the vocal organs.

We imust feain W mane e [oreign sownds with oul own oigains of

speech.
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catenae sounds, i.e. to join each sound of sequence on to the text, and to
DIONOUNCE Lhe COmpISis Sequence rapidiy aing williout Sk
students who have difficulties English pronunciation probably it cannot be

- . - - -
avorded dwecly. Su e leadtiners i

to make sure that the students can improve their difficutties.

————— A

C. Coicept of Teaching

1. Teaching Techniques

activities to improve students’ pronunciation:
a. Diiing.
Drilling is a basic way of practicing pronunciation in the classroom.

TL_ -r —-— b A

he teacher gives the model sl and studeints initale whal e eadhel

says. There are variations of drilling which can be done in the classroom.

First, choral diilling is a way o difli the whole sludents. By doing Lus,

students can Tick the words which have the sound /A/: cap hat bug cup hut
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students” difficult sentences.

U \Jl iﬂll lll 1.

Chaining is done through isolating certain parts of sentence,

[ [P | o et Py

eXamne, Gueslon

one student (S), another responding, and so on. Finally, substitution

______ [ S

griling 15 another vanauon. TS ivolves driing a struciurge, oul
substituting items of vocabulary into sentence. Kelly adds that drilling is

IV R .-... e - Ll L e -t L

1P [ TP %
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they can make sure of how they pronounce the words while their

vaCabulary 15 increasii

o«

¢. Minimal pairs and related activities.

4

1 mnifdmal Pairs activity, teachers piovide students paits ol sunilar
words in which they have one or more different phoneme. In this activity,

L N s

the studeits can realize that if they mispronounce one phoneme, e
meaning of words can change.
4. Pronwiciation and speisng actvlies.

These activities can help students to find relation between how
woids aie speted and ow 1o pronounce them. These aciviies Can use
homographs and homophones as the references. Homographs are words

L A OMEE . . ok e ST kY .
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vowe! sound changes when the letter e is added.

Tapes can be made while students are engaged in language

dage dicuies, oul
especially those concemned with pronunciation.

£ -
. usiening aclvilies,

Listening activities can bring authentic materials into classroom.

+ - o s ey T S o A . .

-!- e - ki - o - P - o - - L
This aclivily can eincourage studenls o noule realures relalea 1o

pronunciation.
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g. REeaging aclviles,

In reading activities, many teachers stage their activity by asking

o 1

read aigud the text and ten ne can oo their plt.uu.utuuuuu- :uuugu
there are pros and cons related to this kind of activity, Kelly assures us
that reading aioud offers opportunities o the siudy of the Wks Detweesit

spelling and pronunciation, of stress and intonaticn, and of the links

betwesh words i Gunnecied apeedi.
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According to Joanne Kenworthy (1987) in Nunan (2003: 37), there
are several roles of the teacher in pronunciation ieaching. The leadher is

responsible for:

- = e e = iem

a. Helping i€aimners Near sounds. The teac
learners to perceive sounds. Learners are affected by their native
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Bahiasa and elhiic languages exisied in indonesia. Sume
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not occur in our languages. Thus, if students find difficulty in imitating

imitate the sounds.
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teacher needs to tell the learners how they are doing. The learners

- B e -

oftein do not know whether they are night. Thus, the eacher needs
give information about their performance.

d. Puirding out what is going oin. Teacher needs W teil he ieamers whal o
pay attention to and what to work on. Learners sometime may miss
sumething important when they speak. For exampie, they may use
inappropriate stress. It can lead to misunderstanding since it can have

different mearning.
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need to make leamers focus on something important for them.
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is helpful and can make improvement. Teacher also needs to suit which

3. Learners’ Roles
1S i Prondinciatcn teacher, we Coime
to a question what role that learners shouid do. The answer is simple the
oig of the learmers s 10 respoind. How imuch ffens thal icaiers pulinto it
will determine their success in pronunciation.

Goodwiit as cited in Celve-Muicia (2006.117-113} presenis Uwee
types of pronunciation assessment: diagnostic evaluation, ongoing

purposes:




s
~d

1). the individual atlention personalizes e iGamung piocess from e
beginning of the course and promotes motivation.

2). it hetps the teacher idenily aréas o
learners are unaware of or misapprehend their difficuities. The initial

i
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and make decisions about which lessons can be omitted or whi

proficiency, a teacher needs to consider the following factors:

aj. Now it Uime 13 fequined W adivaiisien i,

b). how easy or difficult the results are to evaluate; and

inability to read, their problems with grammar, or their ability to organize

Hormation). The use of a diagnostic passage aid a e Sesch Sainng

are the most common forms of diagnosing a learner's production. There're
Sune Wdyb LU magnu;b’ Ib‘dilib‘l' pf i ll:.'l lby r'lt::lt: aire pUbeUH:-‘ Uldgl IU‘.‘:UL

instruments:
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). ant nitsr view Condialng Of a set of quealiong asked Ul 4l sludents,
2). a reading of a short passage or dialogue;

j. & gescnphion of a senes of piciures,
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4. COMpELSn o

figure and the other student makes a drawing according to the

descnptony,

5). a listening task that taps into students perception of speech

phencimena (2.g., siressed syllabies, accenied words, pidi Conlour,
b. Ongoing Feedback
Feedback can Give ISainels a S&nsSe Of uisll progiess and nditalss

where they need to focus their attention for improvement. There are three

N -
i1

Ways i providing Giigoing reegbadn;

1). Self-monitoring
One way (0 guide igarer (o self-Coimedt is 10 poiid oul Uil Siiais
silently. Teachers can use various means to cue correction;

%Y

GEStu

aj. )
Hand gestures can represent different aspects of pronunciation
(€.§., numbei of syliables, liRing, 0sling of faiing utonatian, &d).

b). Pronunciation correction signs

Signs cain Le placed arcund e room widicaling o what e eachei
has taught.
¢). Chiaris
If the teacher has introduced a vowel chart and have a large
version Of i fanguiy ut Be Ciassioo, Ne can powit out W e vowet and
guide them toward the correct one. The second way to encourage student
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sheet. Working with their transcript while listening to their tape, learmners
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2). Peer Feedback
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students only work in pairs (one speaker and one listener who responds

_______________ N | g
Wwith the appropnale igpunder), students Cain e placed

3). Teacher feedback

I Nl g Lo oo ably ool o0y okl ki, ..

Duiiing e Class, eachers can give eSdback auenlly dwough
gestures or pronunciation correction signs. Out-of-class feedback can be
provided audiotasseties OF COfMpuls] souid Hes i ain e-imai exchange.
There are several types of errors that should be corrected. Errors that
IEARUNETS SNOWG LOITEdt ai'e.

a). Errors which cause a breakdown in communication
). Eirors windil Qelwr as & patienn, nol as isvialed vuslanes
c). Errors which relate to the pronunciation points we are teaching

the errors that leamers make, it can lead teachers to what to teach in the

Glass.
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Classroom achievement tests evaluate leamers” progress
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Cain GEISIiNing whal have gone wiong i el pronundiaudn ang o ume
learmners have that kind ability, it can allow leamers to recover from a
COMIMUNICalion LISaRgoWwW il i€
C. Concept of Tongue Twister

1. The Definition of Tongue Twister
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PTGSC Wial D NS NQEU W UG Witliiie W day, Slpeciaily wiieh recpcansa
quickly and often
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C. Tongue twister is a phrase, sentence or rhyme that presents
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the thistle sifter, for example. To get the full effect of a tongue twister you
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stumbling or mispronouncing.

Tongue twi
particularly for schoolchildren, but they also have a more serious side -
Deiing used in
defects.

The cotiection of funny tongue twisters presented here, however, is
purely for entertainment, and consists of many old favorites as well as
SOMeE New ones - try to lackie tricky tongue twisters today.

A tongue-twister is a sequence of words that is difficult to
pronounce Guickly and correclly. Cven native Tngiish speaxers find the
tongue-twisters on this page difficult to say quickly. Try them yourself. Try
to say them as fast as possibie, but correctly.

According to the statements above, the researcher can conclude

that the definition of ongue twisier s a pivase of a sentence thal nas
been united by some words which has similar sounds and different form

|

but nas a meaning.
2. Some Kinds of Tonaue Twister
According to Reck in (1996-2004) there are many kinds of tongue
twister thal has Deen Riow, such as.
1). Peter Piper picked a peck of pickled peppers. A peck of pickled
peppeis relei Fipel picked. if Peter Piper picked a peck of pickied

peppers, where's the peck of pickled peppers Peter Piper picked?



9). Roberta ran rings around the Roman ruins.

a1t
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11). | wish to wish the wish you wish to wish, but if you wish the wish the

I R - .

Wileh Wisnes, | woitl wistt e wish you wish 1o wistt.

12). There was a fisherman named Fisher who fished for some fish in a

PO PRI e &b

Wil a giin, puiled U Neneiinait i Now ihey'ie

fishing the fissure for Fisher.

. LUKE'S JUCK HRES lakes. LUke LLICK HORS 1anes. LURE'S JuCK HORS IaRES.
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Duck takes licks in lakes Luke Luck likes. Luke Luck takes licks in
1aRes JuCh ings.
14). One-one was a race horse. Two-two was one too. One-one won one

race. Two-lwo wait une oo,
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. Eleven benevolent elephants
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22). Gobbling gorgoyles gobbled gobbling goblins.

23). Did Dichk FICKens prick s pinkie pickiing cneap cling peachnes in an
inch of Pinch or framing his famed French finch photos?

24). What a Eimie Wongue twster, what a [Eemibie Wongue twister, wha
terrible tongue twister. ..

25). When you wiite Copy you have the right 1o copyright the copy you

write.

3. Tongue Twister Game
As we know that tongue twister is a unity of words that has similar

- _._ - O ] !

SouUdS aind can iake good Mmeaning fiom s unity. it means that
twister is meant to be a way in teaching English especially in speaking,

NOW 10 pRONounce l:ugu::n WOrds.

Tongue twister game is practiced by some steps below:

Spaie a seies Of Wingue (wisler sentences. The senes of the

). Prepan

sentence has at least five sentences.
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5). Explain to them the rules and the way they will play the game, as

ICUOWS.

a. The readers or first listeners will read the sentences that the

1

Al 213
o uen
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leacier gives i
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histener wilt whisper each sentences o their group males. Ad

receiving the sentences, the receiver or the writer must write do

My
e Seitences.

6). Do the same thing till the sentences are done.

=% Al

7). U WiEr
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f the game is the fasiest group and he Group wind wits
down the sentences correctly more than the other groups.
8). the conciusion is the studends will give contribulion in Engiish teaching

and learning, and to try more sentences or phrase and more active to

-~ A -1 |
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The researcher casted the theoretical framework as foliows:

ENGLISH COMPONENTS '

[ { T 1 } [ ]
- L _ <4 L < b
|VOCABULARY ” GRAMMAR || PRONUNCIATION !

1
i

! PRE . TEQT |

I

{
’ TREATMENT

THE USE OF TONGUE TWISTER GAME
IN TEACHING PRONUNCIATION

@

| POST - TEST
Eo

- =
T

ANALYZIS

1 1

o
FINDINGS

The theoelal Tamewuik above stwows us thal e teseacher wiil
do the pre-test after determining the English component that will be
GIuREn de an oijecive research. Belure giving e usalneni W de
students, the pre-test will be given first. After giving the pre-test, the next
StEp i5 UTe PESEAICHST Wi Give the I
tongue twister game to the students and then give the post test at the last

meebng. Alier Ui, e wiler will analyze lie dala ausarding o e resail
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the result of the research in using new method.

A hypothesis is a researcher’s prediction of the research findings. It
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H1 = the use of tongue twister effective to achieve students’ pronunciation




RESEARCH METHOD

Tins uiiapier vonsils of 1ouativin ¢f e fesearch, iesearl design,
population and sample, research variable, research instrument, procedure
of coliectng dala and tednnigue of Gollecing dala.

A. Lacation of the Resesrch
1. Location
Tius resegich appied al SMA Negen 1 Bone-odng.  Jin,

Pendidikan, Desa Tanimba, Kab. North Luwu, South Sulawesi. This

students’ pronunciation.

-
e

S

This research conducted on December 13" until December 18"

T

2016 it AGadeius 2016/2017.
B. Research Design

This research applied experimental design. The test of this research

T T T T - S T 7y S L B T Ny 1
Wil LS WUUIIS o) LW i, Pt Dk ol SISy S-Sl alid UIT ladl Wi

namely post-test. The design of this research mentioned as foliow:

X1 T X2

Notation: X1 : Pre-test
T : Treatment

AZ . Posi-lest
Gay (2006: 262)
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The population of the research is the first year students of SMA
Negen | Bunie-butie. it Lutndid Ul i tlasdes. 1ie Wi Ui pupuiatui s
107 students.

2. Saimipie

The sample of the rescarch was selected by total sampling
technique. The sample is the class X-D which consisted of 26 students.
Wi were Chosen based un le siudenis’ nimesing w1 Studyny Sngisi.
According to the English teacher, most of the students in the class X-D

frave tre owesl SCuies @ Tagusi dan e ol Gasses.

. Reswarcin Variaiie
1. Independent variable
The indepenuent vanauie ol Lud eseailh s Wigue wisist gaine.
2. Dependent variable
The dependent vairabie uf G 1eseaich 1S students’ acinevement
pronunciation.

g P T s
SEarch Lstriineit
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in this research, the writer conducted two tests on three meetings.

The first test gave at the first meeting to know how the students
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using a8 game. The first test is called pre-test.
Aller yivinyg e pe-lest, U iesearcier will du ihe bediment al e

second meeting. In this case, the writer will apply the tongue twister game

The tast for collecting data is important thing in this research that

can be determined the result of the research such as:

L} ragrip.y S bl w4 awlaal Lo a7
dcau oS aquout SCnodn 1 LIy

b. The writer gave times to student for read the text.
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recorder.




some groups, each group consists of five or more members. After that,

receiver of each group, the first player read the sentence, after receiving

- —— 4L FPT T

NSUChons from e wiiter, e fir

group mates, after receiving the sentences, the last player must wrote

i did e same thing til ire

B 1 N o TR VN
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sentences done. The writer gave every member some tongue twister

i

BEMSNCES (0 fead Guichly, i1 Svery aludeinl siop W read o theii
pronunciation is incorrect, the student must stand up in front of the class,

1. ..l.l.l _ IlA. -
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3. Post- test

G.Technigue of Datla Analvsis

Data processing is the step to know the result of experiment class.

: o .
J"\IL I Gty i Waila dWii IS uuscivalivil, Pt 'i

researcher uses a formula as follow.

1. Classifying the students’ scores.
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| Score | classification | Description

| 5 I 1

1) @ 3)
Frututiiaiiue is iy very sigidly dluenced |
6 Excellent by the mother tongue. Two or three minor

grammaiiCai and iexical errors.

Pronunciation is slightly influenced by the

5 Verygood | mother tongue. A few minor grammatical |
and lexical errors but most utterance
correct.

Prontinciation is still maderately by the

| mother tongue, but no serious phonoiogical

: Gt erfors A few errors afammahical bt NNy

one of two major errors causing confusion.

he words are oond,

Pronunciation is influenced by the mother
fongue bul only a few serous phonologicat
3 Average errors, some of which cause confusion. The
wOrds are reasonably correct but awkward,

Pronunciation seriously influenced by the
mother tongue with error causing a
, - ! Poor breakdown in communication. Many basic
| B grammatical and lexical errors. The
vocabutary is inadenuate. ;

Serfous pronunciation errors as well as

-

Very poor

[ ! Ararnen
e

(Heaton in Junaidi. 1998 100)
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| Score l. Classification |
8,8-10 Excellent |
8.6-9.5 Very good
7,6-85 Good
| 6675 | Fairly good
5,665 Fair
! 36-55 Poor ,
0-3,5 Very poor

Dendiknas (2004: 143)

3. Mean classification

The wiiler used the fuiinuia o fau oul e medh cigssialion as

follow:

T vy

—_ L
X =%=
N

VWhere: X : Mean score
¥ X Total of individial score
N: Total number of individual score
Suwce. (Gay, 2006. 320;

4. Calculating the Standard deviation of the data by using the formula:
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T X: The sum of all scere

N: The number of sample

post-test of the pronunciation test (students’ achievement), the writer
calvulated of  tiest [0 dependgint sampie.

D

D

4

EDZ"

v NN-T

Where: t : Test of significance

D : The mean of score

[l
[

N : The tota! number of students




CHAPTER IV
FINDING AND DISCUSSION

This chapter consists of two sections, the first section deals with the
finding of the research and the second deals with discussion. The finding
of the research covers the description of the result of data analysis that

would be discussed in discussion section.

A. Findings

In the finding section the writer would like to presents some result of
research to report the finding of the use of tongue twister to achieve
students’ pronunciation performance in accuracy to find out achieve
students’ pronunciation, the writer did two kind of test namely pre-test and
post-test. The result of data analysis could be seen as students’ mean
classification of pre-test and pos-test as follows:

1. The result of mean classification of students’ accuracy.

The result of mean classification of students’ accuracy could be

seen in the table as follow:

a. The students’ score and the classification of the students’

pronunciation in pre-test.

Table 4.1 the students’ score and classification in pre-test.

No Initial of students Pre-test Classification
AA 6 Fair
1
AF 7 Fairly good
2
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24

; AAH 72 Faly good |
BA 6,8 Faily good |
4
. D.S 7.2 Fairly good
5 D.S 7,2 Fairly good
DA A.A Fairly aood
7
D.I 76 Good
B
° F 7 Fairly good
HT 7,4 Fainiy good |
10 ¥y
. I 7 Fairly good !
1} ]
.LKR 48 Poor
12 JE— P ]
0 K.N.D.A 8,8 Fairly good |
KY.P 5.4 Poaor i
14 '
3 K.A 7.2 Fairly good
L.M 8 Good
16
MABE z Fairly good
17
N M.CF 76 Good
M.D 58 Fair
18
M.F.F {2 Fainly good
20
MIN 7 Fairty good
21
N 68 Fairly good
27 _ : o |
L5t NY O TTTTTTRATT | Fairy good
23
NAKH AR Fairh; grjnd




S 6.6 'T_F;riy good
25
| I. WAS 5.8 Fair
26 |
1774
Total |
6,8 Fairly good
Mean score

BDased il tabie 4.1 above m pre-lest here are 3 siudenis dassified

as good, 18 students classified as fairly good, and 3 students classified as

fan. The labic abuve stiuw il e classtivation of te sludents based ui

the pre-test of experiment class is 177 .4 and their score is 6,8. It showed

tat sludenes’ prununiciatun is iuw befure used wnyue wvisicr ai SiA

Negeri 1 Bone-Bone. To know the mean score analysis for pronunciation,

the wiilt was Calculated aii sture Uy useu iUiiidia die as (Viows.

1. FIEEs
X1=177.4
% = &%
N
R = F A
26
=638

b. The students’ score and the classification of the siudents

pronunciation in post-test.



abie 4.2 the studgenis’ score and ciassification ifi post-test

["No | Initial of students | Posttest | Classification |._
AA 7 Fairly good
1
AF i g . Verygood |
2
1 AAH 7.8 , Good
3
B.A 7.8 Good
4 1
DS 8 Good
5
! ns ! R ! Good
6
- DA 8.8 Very good
D. 8 Good
8
r 7,0 Good
9
= HT . 88 ! Very good
119
I 8.4 Good
i ! ‘ 1
LK.R 56 Fair
12
KNDA ; 6.4 i Fair i
13
KY.P 58 Fair
14 i
KA 8 Good
15
16 L. FPY L WAL
MAB.S 78 Good
M.C.F 8 Good
18
M.U i ( i Fawly good
19
MFF | 8.2 Good

L 20 1‘ | B




M.N Good
21
, N 300
i 22
NY Good
23 1
N.AH Good
24
1 1 S Gr’_w‘u“
25
_ W.AS Poor
Total
Mean score

based un the labic 4.2 abuve i pusi-test, thieie woie 3 siudenis
classified as very good, 17 students classified as good, 2 students
dasailied as faniy goud, 3 siudenis dassined as ian, and 1 siudeni
classified as poor, the table 2 above show that the classification of the
siudetils' based un e pusi-test uf experinent ass i> 158 and ten
score is 7.6. It showed that students’ pronunciation after used tongue

iwinler ai SMA Neyen | Buiie-Bunie Is i oved,

1). Post-test

Vo Ann
Fa V- Sl R (V)

VX
n‘_‘_l
X ==

N
_ 190
X =

26

B




The iesuit of mean ciassitication of students' standaid
deviation.

Tiee 1esull of ean dassiivatuun ol osiuuesds’  standard

deviation could be seen in the table as follow:

Tabie 4.3 the mean classification and standaid deviation of

pre-test and post-test.
iest Mean classification | Standard deviation |
! N . AR | 1R .
Pre-test ol .
, . 76 25
Posi-test '




2. Post-test

I rme

57,8\‘) [ty
J

26—1

157,8 (2.2)

5
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3. The significance differences Detween the pre-test and the

2
25,6—3-23-1—20'6
)

v 2ol

oy

0.8

2564243

5)

)

b=y

N#
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N
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25,6—16,32
650

o
o
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650
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Table 4.4 the t-test value in pronunciation hefore and after treatment

t-test Different

t-table rr Value

2,064 l t-test > t-table

| !

| |
7212 | |
1 | | l

The resuit of t-table in pronunciation test indicated that the t-test

Significant

value of pronunciation were greater that t-table (7,272 > 2,064), this

Iy N

St, aihd aisinauve nypoliesis (m
accepted. {t means that, in this research, automatically the alternative

- Py | [ n 1. & - L Ea b I

CEPIEG and e null NYPothesis (AT was ige

Based on the result above, finally the writer concluded that the

effectiveness by using tongue twister to achieve students’ pronunciation at

MALEEAN A - - b
1

- - [ N —— - e e -
SMAN 1 Done-Uoing in eadhing and Saiming proless was en

students’ pronunciation.
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| Mem band IVAN Meank baandk IV L] Voo o om0 s o e
1 Te-E€3 A1y 1 U3-E 3L (A HTipH o¥emcin
= Q I
e ' 7€ 11.8% '
Baced on table 4.5 above, it indicate that the studente’ improvement

of the first year students who taught tongue twister method at SMAN 1
Bune-bune was suctess because tiw resuil uf e mean scaie of ik
students’ pre-test 6.8 and post-test 7.6, the students’ improvement of
prununGiation vy using wngue tasier meihod i SMAN 1 Bune-une was

11.8%.

-

1. To know the students mpovement score anaiysis pronunGiabion, e

writer used formula are as follows:

\'ﬂ_}{i
% =——x100
X1
% 7.6—6.8 100
— X
6.8
= 11.8%

B. DisCussioiis
The description of data collected through tongue twister to achieve
students’ pronunciation al SMAN 1 Bune-bone. This method was a gowd

method as a reference to conducted in other class to achieve the students’

pronunc@aton.
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as good, 18 students classified as fairly good, and 3 students classified as
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students’ pronunciation at SMAN 1 Bone-bone, there were 3 students
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different between pre-test and post-test. it was based on the fact that the
average swoie of students i the pieiesi and pOSHEST weie Miisient
Post-test was greater than pre-test. It prove by the mean score of pre-test
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was good. Based on table 4.3 indicates that the students’ improvement of
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Bone-bone was 11.8%. The t-test was 7.272, while the t-table was 2.064
and e hypolhesis was proved. Tie witler Condiuded that by leacinig

using tongue twister was effective on students’ pronunciation at ten grades
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The students were interested to learn pronunciation by tongue
twister method, because the students enthusiast to pronounce the word
with the similar pronunciation but had different meaning. In the matter of
increase the students' through tongue twister method at SMAN 1 Bone-

bone was effective on students’ pronunciation.



CHAPTER YV

CONCLUSION AND SUGGESTION

This chapter consists of the conclusion of the finding and deals with

suggestion.

A. Concilusions

With references to the discussion of the findings in chapter Ill, the

conclusion is drawn as follows:

1.

Level of the students’ pronunciation before using tongue twister in
pre-test is fairly good. And level of the students’ pronunciation to
use tongue twister in post-test is good.

Using tongue twister can increased students pronunciation of
SMAN 1 Bone-bone.

Students interested in whisper by using tongue twister.

The students did not found some difficulties in whisper by using
tongue twister. So the teachers teaching should be increased by
giving the easiest way in order that students will able to get material

points.

. Suggestion

Based on the conclusion above, the writer proposes the
following suggested strategy:

1. The English teacher should be more creative to choose the

strategy in teaching, because applying strategy in the class has

more influence.
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Appendix 1 : Attendance List of Students
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Grade/semester

Time

A Learimng iietitod
- Tongue Twister

B. Auuvioes

LESSON PLAN
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. N l‘t:gt?ll 1 Bure-buie

- Ermalieh
S =ngien

XD

© 2 x 45 minutes

a. Opening section (20 minutes)

ARPE LT UL

series of tongue

The writer greets and students gave response.

ol e

- o k. - ik
WIITLAY DIWAIT la‘ d’\.lﬂl il Wi L

twister has at least five sentences.
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the listener and the receiver of each group, the first player
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we, a1 SLE l\'lll‘u III.‘.‘IUULI.IU!R:I nwin ure

writer, the first player whisper each sentences to their group

- The writer gave every member some tongue twister

i Stop isading O

e R . -

SENIENCES W0 fead q:.m..wy. it cveiy 3
their pronunciation is incorrect, the student must stand up in

e ale o= - - -
the class, the student do the saime u

¢. Closiing sectiong 10 iminites)
- The writer asked students if any difficulties from the tongue
tWister Neinod.

- The writer concluded the meeting.




Appendix 3: Instrument of the Research

JUDUL: THE USE OF TONGUE TWISTER TO ACHIEVE STUDENTS’
PRONUNCIATION AT SMA NEGER! 1 BONE-BONE.

Keterangan:

1. Tujuan penelitian ini adalah sebagai bahan untuk menyusun skripsi
pada program strata satu (s1) Jurusan Pendidikan Bahasa Inggris
Fakultas Keguruan dan Illmu Pendidikan Universitas Bosowa
Makassar.

2. Atas partisipasi dan bantuan para siswa diucapan terima kasih.

Recite the following paragraph correctly!

School facility

There are many facilities which provide by school, different school
also have different facilities, but the most important is schoot library.
School fibrary is a work unit is an integral part of school education
institutions in the form of storage of library collections. School library
systematically managed and governed in a particular way is used by
students and teachers as a source of research. help with the planning
of education. Provides a good dish persona! development of learners,
encourages a desire to learn, to understand the composition, facilitate
teaching and satisfy thirst learners in finding the information yourself.

(Sumantri, 2011:63)
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pendix T: students’ scoie it pie-test aind pos-test
No | mnitialof | Pre-test | Tx T Pt [ Ny, [ Gano [ p2 ]
stodants 1 AWl ya Vot 3X3 1 L {x-xl) !
1 [AA 6 36 7 49 1 1
Fa Tar b7 Can a1 e T 2 T 2
3 [ AAH 7,2 51,84 7.8 60,84 0.8 0,36
4 TBA g 1 ag24 | 73 ) oeggr | 1 1]
5 [DS 72 51,84 8 64 08 0,64
6 DS D , 5184 | s ; ) ; 0.8 ' 0,64
7 | DA 6,8 46,24 8.8 77.44 2 a
g D! bo3s L 5778 g | 64 0,4 0,16 |
9 |F 7 49 7,6 57,76 0,6 0,36
10 . HT 7a ] osaze 1ogE | 77 14 1 196 |
1 | 7 49 8.4 70,56 1,4 1,96
12 | LER d 1.8 Deifoal | 56 ' 31,36 c,B 054 |
13 [ KND.A 6,8 46,24 6,4 40,96 0,4 0,16
14 | ryp 54 | 2018 | 538 33,61 g1 | pis
15 [ KA 7.2 51,84 8 64 0.8 0,64
1B LM s I g 1 78 081 | 02 1 o4 !
17 | MABS 7 a9 7.8 60,84 0,8 0,64
12 T mcs 7.6 57,76 g | &4 | 04 0,16
19 | MD 5.8 33,64 7 49 1,2 1,44
20 I MEF 72 | 5184 22 67,24 1
21 | MAN 7 a9 7.6 57,76 0,6 0,36
22 1N 68 | 4624 | 72 ! 6084 | 1 1
23 [ NY 7.4 54,76 7,8 60,84 0,4 0,16
28 | MAH 68 . ae24 | 1% 57,76 L 0pa
25 IS 6,6 2356 8 64 14 1,96
26 wAS | sg | mea | ca4 | 2016 | 04 0,16 |
TOTAL 1774 | 1031,24 198 1529,12 | 206 25,6
MEAN Pes T 3966 76 | SRR 0,79 nos |

Source: ten grade students of SMAN 1 Bone-bone
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tabie Ot Criticar varies-i

[y ]
w2

er ) i _ Level of signiﬁcanceT o \1
0.40 0.10 0.05 0.02 v.01 0.001
1 | 3.078 6.314 12.706 | 31821 | 63.656 | 636.619
2 | 1836 . 2820 4303 | B985 | 9925 & 31598
3 | 1638 | 2.353 3.182 4541 | 5841 | 12.924
a | 1533 | 2132 | 2776 | 3747 | 4604 | 8610
5 [ 1.4/6 201 | 2541 3360 | 4082 6.869 |
6 | 1.440 1.945 2.447 3.143 3.707 5.959
7 | 1315 1895 2375 | 20908 3.499 5408 |
8 | 1397 1.860 2.306 2.896 3.355 5.041
9 [ 1383 1833 | 2262 | 2821 3250 | 4.781
10 | 1.3¢Z 1.814 2278 | 2064 3.169 4.58/
11 | 1.363 1.796 2.201 2.718 3.106 4.437
12 | 12356 1782 2179 | 2681 | 3055 | 4318
13 | 1.350 1.771 2.160 2.650 3.012 4.221
14 | 1345 | 1761 [ 2145 2624 2977 | 4140
15 | 1.381 1./53 2.131 2604 2.94/ 40/3 |
16 | 1.337 1.746 2.120 2.583 2.921 4.015
17 | 1333 1740 | 2110 2567 | 2898 | 3965 |
18 | 1.330 1.734 2.101 2552 | 2.878 3.922
19 | 1328 1720 | 2093 2539 | 2861 3.883 |
20 | 1325 | 1425 2,086 2.528 2885 | 3850
21 | 1323 1.721 2.080 2518 2.831 3.819
2 1321 | 1717 2074 | 2505 | 2818 | 3792
23 | 1.319 1714 2.069 2.500 2.807 3.767
24 | 1318 1711 | 2064 2492 | 2797 | 3745
25 | 1316 | 1./08 2.060 2.485 208/ | 3425 |
26 | 1.315 1.706 2.056 2.479 2.779 3.707
2 1314 | 1703 | 2050 | 2473 2771 3690 |
28 | 1.313 1.701 2.048 2.467 2763 3.674
29 | 1311 | 1699 | 2045 2462 | 2756 3.659
30 ( 1.310 169/ | 2.04Z 2.45¢ 2./50 3.646
40 | 1.399 1684 2.021 2.423 2.704 3.551
60 | 1796 | 1671 2000 2390 2660 | 3460
120 | 1.286 | 1.658 1.980 2.358 2617 3.373

Source: http:/iwww . statisticsmentor.com/tablesftable_t.htm




Appendix 9: Documentation

Picture 1: The students followed instruction of the research.

Picture 2. The writer was recording students’ pronunciation of pre-lest

\;'\
()




Picture 4. The group 4 were doing whisper longue lwister sentence.




Picture 8. The students were doing produce sounds of tongue twisler.
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Picture 7: The researcher and students were taking a picture after
research finished.
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